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Foreword By The CEO

I am very happy to present the first issue of The Candidate in 2022. This comes at the time when the
organisation is implementing its strategy covering the next 5 years. The main emphasis within this plan
is the development of the appropriate qualification for Grade 12. This qualification is envisaged to be
benchmarked with other regional and international qualifications, including the SADC qualifications
framework. The intention is to facilitate admission into tertiary education without any bridging programmes as well as a smooth movement of students across our borders. The Examinations Council
of Lesotho (ECoL) has also secured ISO 9100 and 27001 certification and this places the Institution at
credible and accepted standards locally and internationally. The establishment of an internal Quality
Assurance Unit is crucial in ensuring monitoring of the standards for all assessment products within
ECoL.
The other critical focus is the improvement of our operations to embrace modern ICTs in the management of the assessment processes. Office automation including e-registration, e-marking and the development of the item bank is among the key goals in this strategic period. We have learned deep lessons
from the Covid-19 pandemic lockdowns. The lack of relevant systems in ensuring business continuity
remotely adversely affected our operations in 2020 and 2021. This called for a responsive system to
ensure the delivery of assessments to our clients at all times and under conditions that are beyond
human imagination.
ECoL is committed to providing credible assessments and continuous improvement of our services at
the top of our agenda.
Chief Executive Officer
MP. Khoabane
khoabanem@examscouncil.org.ls
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Editorial Comment
By Maneo Mohale

As we start the year 2022, we at the Examinations Council of Lesotho (ECoL) are upbeat with hope
and optimism since we have noticed a significant and steady reduction in cases of COVID-19 as well
as the lifting of more related restrictions. Both these occurrences bring some anticipation of the return
to normalcy in our lives and our education system, while we pick up the pieces and work towards
restoration. There is hope that our education sector, which was badly rampaged and left in a state of
shambles by the Pandemic, wil recover, albeit slowly. The recovery process wil require determination
and sacrifice from all concerned parties to make up for all the lost time.
In this issue, we share what ECoL has been able to achieve during the first quarter of 2022, whilst also
taking a reminiscent look at our candidates’ performance in the November 2021 examination series.
We further share observations from the 2021 National Assessment of Educational Progress Survey,
which offers a sneak peek into the suspected gruesome effects of COVID-19 on the Lesotho education
system.
There are articles in this edition of The Candidate whose main purpose is to assist schools and candidates with necessary precautions in the preparation and conduct of examinations for selected subjects,
such as Information and Communications Technology (ICT), to name one. As the pandemic provided a
huge reawakening for organisations the world over, we have an article that shares lessons learnt by
ECoL from the experience, as we continuously improve our quality of services and live up to the slogan
of “Commitment to Standards and Opportunities” for all Basotho.
As we continue to embrace the long-awaited return to normalcy, ECoL also managed, in the first quarter of 2022, to take its staff for a retreat intended to rejuvenate them and strengthen team spirit. This
was done stil in the quest to have a team that can serve our clientele with vigour, understanding the
importance of the service ECoL is mandated to offer the nation. This experience is also shared in this
edition of our newsletter. You are cordial y, therefore invited, dear reader, to flip the pages with us and
gain some important insight into some of our daily undertakings.
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Summary of 2021 LGCSE Performance
By Khauta Mokoma

Examinations Council of Lesotho conducted the Lesotho General Certificate of Secondary Education
(LGCSE) examinations successfully from October to December 2021. The summary of the results is
presented below with a focus on core subjects to provide more information on the 2021 performance
of candidates.
General Performance
The total number of candidates who sat in the LGCSE examinations was 17 767. This candidature
shows an increase of 2.0% (354) from 17 413 in 2020. Generally, the performance in 2021 was lower
than that of 2020. The overall percentage of candidates achieving Grade A* - E declined by 9.62 points
from 63.69 to 54.0 in 2020 and 2021 respectively.
The LGCSE performance in 2020-2021 is displayed in Figure 1. The percentages of candidates achieving Grade A* to E in 2021 were lower than the previous year’s.

Figure 1: LGCSE performance 2020 - 2021
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In detail, the proportions of candidates obtaining Grade A* in 2020 and 2021 were 0.42 and 0.36%
respectively. In addition, Grade C candidates constituted 13.89 compared to 16.97% in 2020.
The LGCSE performance by district in 2020-2021 is presented in Figure 2. All districts displayed a
lower performance in 2021 compared to 2020. Amongst the districts, Leribe achieved the best performance in both 2021 and 2020.

Figure 2: LGCSE performance by district, 2020 - 2021
On the other hand, Thaba-Tseka had the lowest performance in 2021 while Quthing recorded the
weakest performance in 2020. Again, the highest drop in performance was observed in Mokhotlong
from 62.05 to 36.29%.
Performance in Core Subjects
The analysis of performance in core subjects is il ustrated in Figure 3.

Figure 3: 2021 LGCSE performance in core subjects
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Sesotho had the best performance while Mathematics recorded the lowest performance. The proportion of candidates who obtained Grade A* in Sesotho constituted 0.71 compared to 0.06% in Mathematics.
There has been a slightly interchanging performance in English and Physical Science at Grade A* to E.
At Grade A*, the percentage of candidates obtaining Grade A* was 0.36 compared to 0.14% of English
Language. However, the proportion of candidates achieving Grade E in English Language was higher
than in Physical Science with 29.11 and 22.10% respectively.
Furthermore, the 2021 LGCSE performance in English by gender is presented in Figure 4. Females performed better than Males. At Grades A to E, Females had higher proportions of candidates achieving
Grades A to E.

Figure 4: 2021 LGCSE performance in English by gender – 2021
Specifically, females constituted 10.13 while males formed 6.68% at Grade C. Again, Females had the
highest proportion of candidates in comparison with Males at Grade E with 30.16 and 27.62% correspondingly.
Additionally, Figure 5 depicts the 2021 LGCSE performance in English from 2020 to 2021. The 2021
performance was lower than that of 2020. The proportion of candidates in 2021 was less than the
2020 one at Grade A* to E.

Figure 5: 2021 LGCSE performance in English , 2020 - 2021
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In detail, the 2021 cohort had the lesser percentage of candidates who achieved Grade C compared
to 2020 with 11.1 and 8.71%. Additionally, the percentage of candidates who obtained Grade E declined
from 33.4 to 29.11%.
The LGCSE performance in Sesotho is depicted in Figure 5. Females had higher performance compared to Males in Sesotho. Females constituted 0.84 compared to 0.53% at Grade A*.

Figure 6: The LGCSE performance in Sesotho – 2021
Furthermore, Females had the higher percentage of candidates who achieved Grade C compared to
Males with 32.07 and 26.58% respectively.
Figure 7 shows the 2021 performance in Sesotho from 2020 to 2021. Similar performance was
observed in both 2020 and 2021. The 2021 performance was slightly higher than one displayed in
2020 at Grade A* to C.

Figure 7: 2021 LGCSE performance in Sesotho - 2021
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At Grade A*, there were 0.89% of the candidates in 2021 compared to 0.66% of the previous year.
Again, 31% of the candidates achieved Grade C in 2021 while 30.8% was recorded in 2020.The 2021
LGCSE performance in Mathematics is displayed in Figure 6. The Males’ performance was slightly
higher than that of Females at Grades A* to E. The percentage of candidates obtaining Grade A* was
0.13 in comparison with 0.02% of Females.

Figure 8: 2021 LGCSE performance in Mathematics – 2021
Moreover, Males constituted 7.67% compared to Females with 5.9% at Grade C. Additionally, Females
had lower proportion of candidates obtaining Grade E with 13.99%.
The LGCSE performance in Mathematics in 2020-2021 is also depicted in Figure 9. The 2021 performance was lower than that of 2020. However, similar performance was observed at Grade A* in 2020
and 2021 with 0.06% each.

Figure 9: LGCSE performance in Mathematics, 2020 - 2021
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In detail, the proportion of candidates achieving Grade C dropped from 7.33 in 2020 to 4.33% in 2021.
Moreover, the performance at Grade E declined from 18.4 to 14.59%.
Figure 7 shows the 2021 LGCSE performance in Physical Science. Males performed better than
Females in Physical Science. At Grade A*, Males formed 0.57% while Females constituted 0.22%.

Figure 10: The LGCSE performance in Physical Science – 2021
In addition, the percentage of male candidates at Grade C was higher than that of females with 13.49
and 12.25% respectively. However, females slightly surpassed males at Grade E.
The LGCSE performance in Physical Science, 2020 – 2021 is presented in Figure 11. The 2021 showed
weaker performance compared to 2020. The percentages of candidates obtaining Grade A* to E in
2021 were lower than that of 2021.

Figure 11: The LGCSE performance in Physical Science, 2020 - 2021
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Specifically, the performance decreased from 0.45 to 0.36% in Physical Science at Grade A*. Again,
the proportion of candidates obtaining Grade C dropped to 22.10 from
28.6%.
In Conclusion, the LGCSE performance declined from 2020 to 2021, with all districts registering
lower performance. The highest and lowest performing districts were Leribe and Thaba-Tseka
respectively. Again, the best and lowest performance was observed in Sesotho and Mathematics
correspondingly. Females performed better in languages while Males had a higher performance in
Mathematical and Science subjects. The three cores subjects namely English, Mathematics and
Physical Science showed weaker performance in 2021 compared to 2020. However, in Sesotho
there was a slight improvement from 2020. Generally, the drop in performance may be attributed
to impact of COVID -19 and teachers’ strike in the previous years.
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Assessment of Information and Communications Technology
(ICT) and observations on candidates’ performance therein
By Tumelo Motai

Introduction
The Lesotho General Certificate of Secondary Education (LGCSE) is the localised curriculum that was
adopted from the International General Certificate of Secondary Education (IGCSE) curricula. The IGCSE
is offered by the Cambridge International Assessment Education (CIAE). Information and Communications
Technology (ICT) is an elective subject taught at the LGCSE level. It is a borrowed syllabus from (CIAE).
The Cambridge (IGCSE) ICT Syllabus encourages learners to develop lifelong skil s such as:
• Understanding and appreciating the use of computer software
• Using computers to solve problems
• Analysing and evaluating computer systems for different purposes
• Understanding the use of computer technology at schools, the workplace and society at large.
Registration of centres enrolling for ICT
Information and Communication Technology can be enrolled by all schools registered with the Ministry of
Education and Training in Lesotho. Such schools must have the necessary infrastructure for teaching and
administering the examinations for the subject.
Schools that enrol candidates for this examination have to comply with the following guidelines:
• The Principal requests inspection of the Computer Laboratory facility in writing to the CEO – Examinations Council of Lesotho.
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Then the Legal and Compliance department wil visit the school to inspect the facility and make recommendations based on the following;
(i) The examination centre must be connected to the LEC electricity network.
(ii) There should be a standby generator in case of electricity failure during the day of the examination.
(ii ) The computers must be networked for ease of printing by the candidates on the day of the
examination.
(iv) There must be a heavy-duty networked printer.
(v) The spacing between the candidates/workstations should be large enough to avoid possible
collusion between candidates on the day of the examination.
(vi) The examination centre must make a provision for disabling the internet on the day of the examination.
It must be noted that after the above have been confirmed, the school/centre can then register candidates to sit the IGCSE, ICT examinations.
Assessment
Examinations for this subject are written in November/December each year and candidates write
three papers.
Paper 1 comprises theory which is written in two (2) hours. Questions in this paper are all compulsory.
Paper 2 is a practical paper whose duration is two (2) hours and thirty (30) minutes. It tests candidates on producing documents, manipulating given data and putting data in presentation formats.
The total mark for this paper is 80 marks. This test assesses the practical skil s needed to use computer applications. All tasks are compulsory in this paper.
Paper 3 is also a practical paper written in two (2) hours thirty (30) minutes. This paper assesses
the analysis of given data and authoring of websites and webpage information. The paper carries
a total of 80 marks. All activities in this paper are compulsory and candidates attempt all questions.
Observations
After the writing of the examinations which are marked abroad, the Principal Examiner sends a
Report for Teachers, ECoL and The Ministry improvement in the future. The report shows that candidates lack the following in all the components:
• Candidates should be advised to read the questions thoroughly so that they can plan their
answers carefully.
• Candidates who performed well in this papers used specific and detailed language when replying
to ‘describe’ and ‘write down steps’ type questions. They also gave a justification of the statements
and discussed the arguments for and against.
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• Candidates must give the generic names for software rather than the brand name as it is clearly
stated on the front page of the question paper that ‘No marks wil be awarded for using brand
names of software packages or hardware.’
• If candidates need to expand their answers onto other parts of the question paper or onto extra
sheets, they should clearly identify in the original answer space where the extra part can be found.
Conclusion
As a developing country, Lesotho faces the challenge of not being well-developed in ICT, digital
economy and other Information Technology (IT) infrastructure. There is an urgent need for the supply
of trained teachers from the teacher training institutions to teach the subject, capacity building of
in-service teachers in the teaching sector and the provision of the necessary facilities and infrastructure in most schools around the country. With the above in place, it is believed that candidates wil
perform better in ICT hence the alignment of the country with the 21st Century industrial aspirations.
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Introduction of Life Skil s Based Sexuality Education (LBSE)
as an Examinable Subject
By Lipuo Mothiba

Background to LBSE
Lesotho is one of the countries which have been hit very hard by the devastation of HIV and AIDS.
Research indicates that child HIV prevalence was attributed to, among other factors, early sexual
debut, characterised by prevalent cases of forced and unprotected sex (Kingdom of Lesotho: 2009).
In responding to this challenge, the government of Lesotho through the Ministry of Education and Training (MoET) introduced Life Skil s Education as a compulsory subject. However, after its introduction,
weaknesses were detected on issues related to sexuality education, gender, human rights, to mention
but a few. In order to close this gap, the syllabus was reviewed to include issues of early pregnancy,
early marriage, infection rate of HIV and STIs.
It was in 2013 when Ministers of Education from the Eastern and Southern Regions affirmed what was
called ministerial commitment (ESA commitment) to provide Comprehensive Sexuality Education (CSE)
in schools. Consequently, Lesotho revised Life Skil s Education to Life Skil s Based Sexuality Education
(LBSE). This improvement was based on the experience that, among other things, CSE programme:
• Increases HIV and pregnancy knowledge level, delays and initiation of first sex
• Equips learners with skil s to adopt healthy lifestyles and make responsible choices
• Encourages positive behavioural change through reduction of misinformation and myths as well as
provision of correct knowledge.
In Lesotho, The Ministry of Education and Training implemented LBSE in schools in collaboration with
the United Nations, UNESCO and UNICEF.
The subject has been designed to be age-appropriate, gender-sensitive, rights-based, contextually
adapted, scientifically accurate and life skil s based to help learners understand their bodies, make
informed decisions about relationships, and reduce sexual risky activities which may lead to unintended
pregnancy and STIs.
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Introduction of LBSE in schools
LBSE was introduced as a stand-alone subject from Grade 7 to Grade 11 as an invention to equip
learners with knowledge, skil s, desirable values and attitudes that would enable them to handle life
challenges, make informed choices and develop healthier behaviours. Challenges that learners face in
their daily lives include intellectual, emotional and psychological challenges. LBSE focuses on but is not
limited to; prevention of gender-based violence (GBV), prevention of substance use, reduction of HIV
and STI infections, as well as prevention of early and unintended pregnancy and child marriage. The
rational was that if learners are competent in handling life challenges, this would, in turn, affect positively
the educational outcomes in enrolment, reduction of absenteeism and drop-out rate in schools. These
are in addition to improving cognitive achievements and educational attainment (UNESCO, International
Technical Guidance on Sexuality Education. Paris: UNESCO, 2009). LBSE focuses not only on the
development of learners as individual persons but also as productive members of the communities.

Assessment of LBSE
LBSE is a formative learning area. That is, it encourages learners to develop foundational knowledge,
skil s, attitude that would enable them to overcome daily life and academic challenges. Learners who
have been exposed to LBSE would have competencies that they would use in different areas of their
livelihood including education. It is not surprising, therefore, that The Ministry of Education and Training
has declared LBSE as a compulsory and non -passing subject at the schooling level.
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The assessment of LBSE as is as follows:
• Paper 1- this papers mainly focuses on the theoretical aspects of the learning area or subject; knowledge and skil s that learners have developed during their learning experience with the subjects.
• Paper 2- focuses on a Community-based Participatory Research Project. This is a research that is
conducted in collaboration with local community members to address their challenge. Learners are
expected to demonstrate the knowledge, skil s, values and attitudes (collaboration, interpersonal,
responsibility, respect and discipline)
• The coursework is divided into four parts, namely
Part 1: Investigation of a problem.
Part 2: Intervention in the community problem,
Part 3: Reflection on the participation and
Part 4: Documentation of the work done as evidence.

Achievements with the assessment of Life Skil s Based Sexuality Education
The first examination was written in 2019 at J.C Level and in 2021 at the LGCSE Level. The assessment
results in Paper 1 (theory) reflected that candidates stil have a lot of misconceptions and myths regarding life issues.
15

New Marking Experiences
By Polo Lemphane

Marking is a process of evaluating (giving value judgement) candidates’ work in relation to a standard
held to indicate mastery of content and skil s (ECoL, 2021). ECoL performs marking on candidates’
practical, coursework, and theory. The Marking of coursework and practical is done in schools, whereas that of theory is carried out at identified marking centres.
Practical subjects Marking
The 2021 LGCSE examinations were shifted by one month (to November) since the teaching and learning time was extended by the same period due to the COVID-19 pandemic disruptions. The IGCSE
examinations by virtue of being international, remained in October. As a result, marking of Food and
Nutrition practical which usually takes place a month before theory examinations, was done in October,
concurrently with the IGCSE examinations without any inconveniences. Despite the extension, most
candidates could not display the required skil s in the practical examination.
The DELF Scolaire oral marking took place smoothly. The markers observed that majority of the candidates did not achieve the speaking competency required at level A1. In some centres, candidates
absented themselves from the examination.
Coursework involves Fashion & Textiles; and Design & Technology practical subjects whose marking
was done in the usual two weeks’ examination period. In some centres, markers spent less time than
anticipated as candidates submitted incomplete processes. This was blamed on insufficient learning and
teaching time due to alternating mode of attending classes.
Theory Marking
For the first time in 2021, marking of scripts was done in nine (9) marking venues instead of two, for 16
days. This did not only mean more human resource but also a hike in costs due to transportation of
materials and lodging. The venues included schools and training centres with classrooms and halls of
residence facilities. However, most of these settings did not provide markers with working comfort to
suit the type of activity they engaged in. They were situated in areas far from shopping centres for
access of food and other necessities. Issues of space was a common concern as marking requires a
16
large working surface area.

Each marking venue was managed by the ECoL Subject Officer to ensure adherence to the standards and procedures of marking in all centres. Ideally, each Subject Officer had to be placed where
their subjects were marked. The plan worked in some centres while it did not work well in others as
subjects vary in candidature. Operations were well coordinated among the venues by way of
WhatsApp group communication. The presence of health practitioners; and health and safety
officers was maintained in all centres to safeguard good health.
During the marking period, a substantial climate change was experienced as it rained almost every
day for the entire marking period with dropped temperatures. Most markers suffered mild flu which
was controlled with regular remedies. The opening of windows for ventilation was unfavorable for
markers as it reduced the necessary warmth in the marking rooms, yet it is one of the COVID-19
protocols.
Nonetheless, ECoL feels indebted to the management of various centres for maintenance of cleanliness and availability of water and electricity throughout the marking period to ensure smooth progress of the task.
References
ECoL (2021). Contract for the Provision of Marking Services to ECoL: Handbook for Provision of
Marking services to ECoL. Maseru: Examinations Council of Lesotho.
ECoL (2021) Guidelines for safety against COVID-19. Maseru: Examinations Council of Lesotho.
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Lessons Learnt from the COVID-19 Pandemic
By ‘Matanki Mabeleng

As the global organisations relentlessly battled against the unprecedented COVID-19 pandemic, the
Examinations Council of Lesotho (ECoL) was not spared from its devastation. ECoL, just like other
global assessment bodies, had to respond with significant swiftness to the pandemic’s challenges to
ensure continuity of its daily business in order to accomplish its mandate. The emergent of the
COVID-19 pandemic revealed that regardless of any hostile situation the education sector faces, the
organisation is compelled to be proactive and invent prompt strategies in response to it. Hence, the
need for modifications in the ways of work and development of new policies geared towards attainment of daily business amid the pandemic.
The fact remains that COVID-19 disrupted the organisation’s daily plans as some of its essential activities could not be carried out in time due to the closure of schools resulting from the national lockdowns.
This meant that plans had to be adjusted to recover the lost time which ultimately resulted in activities
running onto others, causing a lot of pressure on the staff. However, the manner in which the organisation responded to the pandemic provided a useful insight on how future pandemics may be dealt with.
With the occurrence of COVID-19, the organisation has indeed learned a lesson that worldwide pandemics suddenly develop and spread without any boundaries, therefore, there is need to always prepare for the unexpected as there is no prediction into the future. In order to continue with its business
under the prevailing situation, ECoL had to reconsider the mode of operation that would keep it going
during and even beyond the pandemic era.
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COVID-19 has further provided the organisation with an outstanding lesson on the value of technology and automated systems. During the time when the pandemic mercilessly hit the world, it became
vivid that the organisations which had automated systems suffered less disruptions, while those that
did not, suffered immensely. In order to keep abreast with the world’s technological advancement,
ECoL embarked on automation of various processes. This was done after identification of gaps in
technology that would become a hindrance to the organisation’s progress. For instance, mechanisms for online registration and payment of registration fees were devised with the purpose of curbing endless queues of both schools and private candidates during registration periods.
Apart from that, the organisation’s normal practice has always been engagement in conference
marking, with all markers convening in one place depending on its capacity. However, the realities
of COVID-19 have taught us that enabling technologies have to be utilised in a more convenient way
without assembling people in one place. Thus, the introduction of e-marking wil enable marking to
be done expediently stil abiding by the COVID-19 protocols which prohibit gatherings of any sort. As
much as COVID-19 became a threat to the organisation and its livelihood, it should, on the other
hand, be taken as an opportunity that prepared for technological advancement.
While it is obvious that face to face interactions cannot be fully avoided, the COVID-19 situation has
taught us the importance of virtual communication which became the most effective way of communication during the pandemic era and wil continue to be even beyond it. Under the prevailing circumstances of COVID-19, facilitation of meetings and workshops became a major challenge as face to
face interaction was limited so the organisation had to resort to virtual communication as an alternative way of interaction without physically assembling the staff at one place. The COVID-19 pandemic
has taught us the value of embracing technology in all operations although it has some implications
on the finances.
For safety of the staff members, the idea of working from home became a new normal for different
organisations although the main challenge they faced was lack of enabling gadgets such as laptops.
Fortunately, ECoL had already realised the risks associated with interruption of its business during
the lockdowns and found it significant to replace desk tops with laptops. Utilisation of desktops
meant that no work could be carried home while with the availability of the gadgets such as the
laptops, it became easy for the work to be done at home.
The COVID-19 situation has been the most difficult ever. However, witnessing people embrace the
unexpected in creative ways has been so fulfil ing. The condition helped to unleash creativity and
resourcefulness in the organisations worldwide, and for ECoL, the unexpected became an opportunity instead of a threat as it assisted in shaping the organisational operations and culture.
Notwithstanding the fact that there have been notable changes in the organisation’s operations,
COVID-19 has brought the new meaning to the organisational life. There has been a magnanimous
effort displayed by the management to pull the staff together to achieve its mandate.
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The pandemic has provided the most outstanding lesson to all staff members that it is everyone’s duty
to explore potential opportunities for the survival of the organisation.
Besides that, COVID-19 has led to focus and diligence of the staff members which in turn has made
competent people in execution of their roles and responsibilities. Even in the grimmest situation, the
organisation stil strives for excellence so as to keep abreast with developments by enriching itself with
the 21st century skil s and knowledge.
All in all, the pandemic outbreak has been an eye opener to all organisations worldwide. Through it, we
learned that every organisation needs to devise digital platforms to facilitate business continuity even in
the most difficult times of the lockdowns and other situations that may threaten the education system

Observations from the 2021 National Assessment of
Educational Progress Survey
By ‘Maneo Mohale

The Examinations Council of Lesotho (ECoL) has been charged with the responsibility of conducting, on
behalf of the Ministry of Education and Training (MoET), the Lesotho National Assessment of Educational Progress (LNAEP) Survey. The purpose of this study, which has been conducted biennial y since
2004, with a pilot thereof having been carried in 2003, is to monitor the progress of the education
system in the country by periodically measuring the extent to which learners in strategically selected
grades are achieving the intended learning goals in Literacy and Numeracy. The study further investigates factors that may be associated with learners’ performance, such as the profiles of teachers who
teach them, school and home conditions under which learners learn and a myriad of other factors.
Since NAEP is a monitoring tool and not an examination, it uses the same instruments over a long
period. It provides a fair and accurate measure of learners’ achievements that allows for comparisons
over time and across the ten districts of the country. The NAEP assessments are administered uniformly and serve as a common metric across the country. It uses a representative sample of the Grades
4 and 6 learner population and does not report on individual learner’s or school’s performance, but provides summaries of the general performance over large divisions such as districts and proprietors.
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Although the study had been carried out successfully from 2004, as already mentioned, in 2018, due
to a variety of unprecedented and insurmountable challenges, the study was halted. It was only in 2021
that the survey could be conducted once again. It is worth mentioning at this juncture, that the period
between 2018 and 2021 has been marred by a plethora of disruptions to the education system that
have challenged the system beyond expectations. First, it was the nationwide teachers’ industrial action
over employment conditions which ravaged the country from 2018 to 2019, followed immediately by
the COVID-19 Pandemic in 2020-2021. Both these occurrences led to extended school closures that
threw learners off their instructional routine and denied them face-to-face contact with their teachers.
Learners were also denied access to resources around the school premises.
It is not very strange, therefore, that some of the never-before-seen challenges were observed both
during and after the conduct of the survey. For the first time since the inception of the study, several
teachers who were supervising learners as they wrote the tests reported that some learners were
visibly struggling, not only to read and understand questions, but also to even start writing anything at
all, including their names, in some cases. The officers who were going around the schools monitoring
the administration of the tests made similar observations in some schools. Moreover, once the scripts
were collected and sorted for data capturing, the officials engaged to carry out the exercise also mentioned that they were experiencing challenges capturing the data on some scripts as they could not
decipher what was written on them. This problem was not only observed among Grade 4 learners, but
it extended to Grade 6 as well. Some examples of Grade 6 learners’ scripts are captured below to il ustrate the magnitude of the problem.

Script 1
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Script 2
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Script 3
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Script 4
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The examples given above are just a few of many. Similar issues have been observed among both
grades in different schools across the country. The actual samples shown were extracted from Grade
6 and it is noteworthy that these are learners who are just one year short of proceeding to secondary
school.
There are several questions that come to mind, looking at these highlighted issues. These include, but
are not limited to the following: What went wrong? Why were the problems not identified until the learners got to this grade? Can the problems solely be attributed to COVID-19 and teachers’ strike or are
there other deeper underlying issues?

The 2022 ECoL Staff Retreat
By Polo Lemphane

Life at ECoL is characterised by long working hours, which often times extend to the weekend. Leisure
is a distant dream to many at ECoL, a factor which can contribute to high stress levels for officers.
While it is normal practice for other organisations to celebrate their annual accomplishments in December, things are slightly different at ECoL where the business year ends around February/March. This is
owing to the fact that December is the busiest month of the year, where the work of processing candidates’ examination results is at its peak. After the release of results in January, it is normally time to
attend to queries from clients and then re-marking, as per clients’ requirements, before the cycle could
finally be completed.
The Management, through the Human Resources office, then saw it fit to take the hard-working staff
for a four-day retreat which had been long-awaited as big gatherings were prohibited in the country
for two years due to the COVID-19 pandemic. The retreat took place in the highlands of Lesotho where
the environment is conducive to relaxation and recharging. Travelling from the low-lands to the highlands
itself is therapeutic to the mind. The peace and tranquility of the mountain valleys offer the much-desired
calmness for both individual and group reflections.
25

The ECoL CEO opened the workshop with words of encouragement for everyone
The purpose of the get-away was mainly team building. The nature of the core business at ECoL
dictates team work as one mistake along the service chain can result in the nullification of the qualification for the examination series. The ECoL staff were entertained in between presentations with fun
games which integrated many aspects of the work environment. As our institution is composed of
numerous departments which are interwoven by examination processes, the games highlighted the
importance of, among other values: communication, cooperation and trust. A large part of the games
was quite symbolic of the business of our organisation and did not only demonstrate the role of team
work in the successful completion of tasks, but also in instil ed a sense of belonging among individual
team members. For staff members who hardly ever get a chance to meet and spend time with one
another due to busy schedules, the games offered a much-needed chance to interact, unwind and get
to know one another better. The simulation also taught us that leadership is fundamental in a team.

It was smiles all around as Tobaka Consultants worked their team-building magic
26

The workshops were flavored with song and dance
Apart from the games, Tobaka Consultants held mini-workshops with the ECoL staff on the importance
of understanding the vision and mission of our organisation. The workshop emphasised the power of
human nature in the work environment. This improved our understanding and appreciation of different
personalities, characters and other human aspects present in a workplace setting. We now have a
better understanding of our individual selves, of one another and of our organisation as a whole. This
exercise came at an opportune time indeed, when ECoL is just at the brink of implementing its new
strategic plan. The word strategy gained a whole new meaning to the staff because one other lesson
learnt from the games was that a clear strategy facilitates a way to achieving the goal. With the
new-found energy and refreshed minds; and with NO ONE LEFT BEHIND, we wil hold the rope and
together stand up to achieve the mission of our organisation.

The Trust Circle game was one of the ultimate favourites
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The blindfold game to build communication, trust and team work also worked wonders

There was also a variety of mind-challenging games to boost concentration, enthusiasm and
coordination
The ECoL staff as a whole is thankful to the management for organising the retreat, which has not only
refreshed their minds and bodies, but also has gone a long way towards making the team all that
much stronger. As the new examination cycle dawns, the staff wil approach their work with more
vigour, fully understanding their strengths and areas in which they need to boost one another. A word
of gratitude is extended to Tobaka Consultants as well for the work well executed. They are indeed the
best in town!
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